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PART ONE

Why is child and youth participation so important to the Marist
community?
Is child and youth participation part of the Marist mission?

The importance of children's and young people's participation1 on the international
scene has gained strength over the past 30 years, thanks to the impetus given to it
by the Convention on the Rights of the Child.
The Convention has also had an impact on the Marist Institute and in this period,
there has been a multiplication of exercises and spaces for the participation of
children and young people.
Since the foundation of the Little Brothers of Mary, we have found valuable elements
of what will later be developed as the right of children and young people to freely
express their opinion in all matters that affect them.
Listening is a very important phase of participatory activities and we can certainly
affirm that listening to children and young people has been at the heart of the Marist
charism since its foundation, and in a particular way, listening to those who lived
amidst poverty, spiritual ignorance and exclusion.
The Marists of Champagnat were born on the deathbed of the young Montagne, to
where Marcellin went, saw, heard and was sensitive to his pain and suffering. He
founded a community passionate about being a sign of God's love among children
and young people, dedicated to their education in Christian values, a community
willing to move, see, hear and be sensitive among marginalized and excluded
children and youth, the one that others do not reach.
This listening to children and young people is closely linked to the right of children,
adolescents and young people to express their opinions freely in all matters that
affect them, their opinions being duly taken into account in accordance with their age
and maturity, as established in article 12 of the Convention, the most important
international treaty on the human rights of children and adolescents.

1

The Convention on the Rights of the Child defines a child as any human being below the age of eighteen
years unless, under the applicable law, majority is attained earlier. In this guide, reference will be made to
this population group as children and youth or girls, boys, adolescents and young people.
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What are the most important milestones on child and youth participation
within the Marist General Government?
Among the milestones on child and youth participation in the Marist Institute over the
past 30 years, the following stand out.
• 1998: The document "Marist Educational Mission" points out the need
to listen, to ask, to investigate, to pray and to look at our world through
the eyes of young people.
• 2005: In the Marist Vocation Year, the General Council conducted an
exercise among young people in Europe to understand, from their
perspective, what it means to follow Jesus in contemporary society.
• 2006: In Kenya there was a meeting of young people from the African
continent with the General Council, in which they highlighted the problems
of drugs, poverty, violence and corruption that they faced in their
countries.
• 2007: In the Philippines there was a meeting of young people from Asia
with the General Council where they discussed the challenge of living
their Christian commitment in the face of situations such as accelerated
technological development, work dynamics that radically transform
5

relationships within families, professional commitment, addictions and
gangsterism2.
• 2007: The Marist International Mission Assembly "One Heart, One
Mission" held in Mendes called for greater opportunities for Marist
children and youth to participate in decision-making, strengthen their
leadership and protagonism.

• 2008: Meeting of the Marist General Council with young people from the
Pacific Region, in Sydney, in the context of World Youth Day.
• 2008: In Argentina there was a meeting with young people from Brazil
and Cono Sur, where they reflected on the reality of youth and their
Christian commitment in the context of their countries.
• 2008: At the Arco Norte Youth Encounter held in Guatemala, the young
participants discussed situations of poverty, marginalization, various
solidarity actions, the realities of families in the region, multiculturalism,
contexts of violence and youth ministry movements.
• 2009: At the Inter-American Meeting "Marist Solidarity Heart", in the city
of Belem, a process of listening to the children and youth of the Americas
was organized, with nearly 6,500 participants who expressed their opinion
2

From the English gangster: gang. It is the set of criminal activities and methods specific to gangsters
or persons related to mafias or criminal groups.
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on their family, school, community and ecclesial realities, as well as on
the exercise of their rights and the obstacles they face in exercising them.
• 2009: The XXI General Chapter, held in Rome, called on the Marist
community to become professional defenders of the rights of children and
young people in a courageous and prophetic way.
• 2011: In the "Advents of Solidarity" initiative, testimonies were collected
from Marist girls and boys to pray on topics such as non-discrimination,
disability, migration and participation.
• 2013: The Marist International Solidarity Foundation, in collaboration
with the World Movement for Children, held consultations with children on
the Millennium Development Goals (2000 - 2015) and to prepare the
Sustainable Development Goals (2015 - 2030). More than one thousand
children in the Americas prioritized the following objectives: 1) End
Poverty, 2) Quality Education, 3) End Hunger, 4) Healthy Living, 5) Living
in Peace to End Violence.
• 2014: During the International Assembly on Marist Mission, a
commitment was launched to promote the rights of children and young
people, as well as to create new structures that enable participation, coresponsibility and decision-making.
• 2016: As part of the work of the Marist Institute in the Alliance to
eliminate all forms of violence against children by 2030, more than 800
Marist students from different countries in America participated in a
consultation to find out their opinion regarding the violence that affects
them, as well as the actions necessary to put an end to it.
• 2017: In the preparatory phase of the XXII General Chapter held in
Colombia, young people from different provinces expressed their opinion
on the main challenges of the world and the expected response of the
Marist Institute. In the final document he strongly expressed his
exhortation to the Institute "to flee from paternalistic approaches and to
empower those who do not have a voice.
• In 2017 and 2018, young Marists have travelled to the UN headquarters
to participate in the High-Level Political Forum that reviews Agenda 2030
on the Objectives of Sustainable Development.
• 2018: On the Day of General Discussion of the United Nations, held in
Geneva, where the role of children as human rights defenders was
discussed, consultations were held with 1,700 Marist children and young
people from 13 countries, under the theme "Empowering the voiceless".
7

• 2018: As a result of a collaboration agreement between the InterAmerican Children's Institute (IIN) and the Marist Foundation for
International Solidarity (FMSI), the research entitled "Childhood and
violence: the challenge of guaranteeing rights in children's daily contexts"
was published, in which girls, boys and adolescents from Brazil, Mexico,
Guatemala and Chile were interviewed about their daily lives, identifying
situations of risk and protective factors in the face of the violence they
suffer in the environments in which they develop.

QUESTIONS FOR MARIST EDUCATORS:
1. Do you think that this first part sufficiently reflects the relationship
between the Marist mission and the right to participation of children and
young people?
2. Would you highlight any other aspect of the relationship between
Marist mission and child and youth participation?
3. Do you identify any other milestones in the international participation
of children and young people in the Marist Institute?
4. Can you identify some significant exercises of child and youth
participation in the Marist works of your Province or District?
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PART TWO

What is child and youth participation
in international human rights law?
Why is the Convention on the Rights of the Child important?
The Convention on the Rights of the Child adopted by the General Assembly of
the United Nations on November 20, 1989, radically transformed the social
conception of children, adolescents and young people, who were conceived as
minors, incapable, dependent and objects of protection. The Convention recognized
them as rights-holders, primary social actors and developing subjects who
progressively achieve greater levels of autonomy.
This important international treaty established four fundamental rights and
guiding principles of all international human rights law for children: (a) best
interests; (b) the right to life, survival and development; (c) non-discrimination; and
(d) child participation.
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What is the content of the right to freely express one's opinion?
Article 12 of the Convention establishes the obligation of States to ensure that girls,
boys, adolescents and young people can form their own judgement and exercise
their right to express their opinion freely in all matters affecting them, and that
this opinion is duly taken into account. In this regard, they must be listened to
directly or through a representative, paying attention to the particularities of their age
and maturity.
In order to exercise the right to participation, articles 13 to 17 of the Convention
establish other fundamental rights such as the right to freedom of expression; the
right to freedom of thought, conscience and religion; the right to freedom of
association and to freedom of peaceful assembly; the right to be free from arbitrary
or unlawful interference with one's private life, family, home or correspondence and
from attacks on one's honour and reputation; and finally, the right to information.
What has the Committee on the Rights of the Child pointed out about the right
to express one's opinion freely and to have it taken into consideration?
The Committee on the Rights of the Child is a United Nations body made up of
independent experts that monitors the implementation of the Convention by all
States that have ratified it and issues General Comments through which it
interprets the content of the Convention, addressing specific issues.
In 2009, the Committee published its General Comment Number 12, in which it
interprets the content of the right of children and adolescents to be heard and to
have their opinion taken into consideration as one of the fundamental values of the
Convention.
This Comment notes that most societies around the world identify a wide range of
deep-rooted situations, cultural practices and attitudes that, together with
political and economic barriers, prevent children and young people from
expressing their views on all situations that affect them and from having those views
taken into account in decision-making.
In its interpretation of Article 12, the Committee identifies the following elements as
the most relevant content of the right of children, adolescents and young people
to be heard:
• They have the right to be heard individually and in groups.
• They must be able to express their opinion freely in all matters affecting
them.
10

• These opinions should be duly taken into account, taking into
cognizance their age and maturity.
• It must be recognized that girls and boys have the capacity to form their
own opinions from a very early age, and therefore, non-verbal forms of
expressing their opinion must be respected, such as play, drawing, body
expression, among others. Reasonable accommodation should be
provided to ensure their full participation.
• The right to participate is an option, not an obligation.
• Listening and participation procedures need to be accessible and
appropriate.
• It is preferable to listen directly to children, adolescents and young
people, but their participation can also be exercised through an
appropriate representative or body that does not have a conflict of interest
with them. It is the duty of the representative to communicate his or her
views accurately.
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What are the conditions for guaranteeing the right to express one's opinion
and for it to be taken into consideration?
The Committee notes that five measures are needed to realize the right of girls,
boys, adolescents and young people to be heard:

a)
Preparation: They must know their right to be heard, as well as
the modalities, times, places, participants, participation alternatives and
how their opinion will be taken into account.
b)
Audience: The scope of the participatory exercise should be
conducive and inspire confidence.
c)
Evaluation of capacities: the possibility of forming one's own
judgement in a reasonable and independent manner must be assessed
on a case-by-case basis.
d)
Information on results: you should know how your opinions
were taken into account.
e)
Complaints, remedies and redress: Faced with a violation of
their right to participation and to be heard, they must have a remedy for
the restitution of their right.
What are the relevant areas for children and young people to exercise their
right to participation?
The Committee refers to a set of areas and situations in the daily lives of girls, boys,
adolescents and young people in which the right to participation must be observed
with special care. From all of them, we make special reference to the educational
field, due to the educational and evangelizing nature of Marist works (schools, social
works, missions and others).
Already in its first General Comment issued in 2001, the Committee had pointed out
that education should be provided in such a way as to respect the inherent dignity
of children and young people, to enable them to express their views freely and to
participate throughout the life of educational institutions, through the creation of
school communities, student councils, peer counselling, involvement in disciplinary
processes, among other aspects. In this regard, General Comment 12 reiterates
that:
•

Participation and consideration of their views contribute to the
elimination of authoritarianism, discrimination, disrespect and violence
in educational communities.
12

•

Participatory learning should be promoted in all educational programs.
Students should be able to express their opinion in the planning of
educational content.

•

Human rights and in particular the rights of children and young people
must be practiced in educational communities.

•

Participation must be permanent through councils and assemblies. The
creation of independent student organizations is encouraged.

•

Participation should include consultation on educational policies
(curricula, teaching methods, school structures, disciplinary aspects,
budgets and protection systems, etc.).

•

In particular, the opinion of students should be taken into account in all
matters of the educational communities that affect the best interests
(such as the transition between school levels, the choice of groups,
disciplinary matters, school performance, among others).

Additionally, the Committee urges the promotion of the participation of children and
young people in other areas that could be relevant in some Marist works such as
leisure, recreational, sports and cultural activities; in the processes of prevention and
attention to victims of violence; in immigration and asylum procedures; in situations
of social emergency; in the modalities of welcoming girls and boys without parental
care; among others.
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What are the characteristics of participatory processes?
In the Committee's opinion, for the participation of children, adolescents and young
people to be effective and genuine, it should be considered as a permanent process
and not as an isolated action. To buttress this, participatory processes must meet
the following characteristics:
a)
Transparent and informative. They should have information
about their right to express their opinion and to have it duly taken into
account. They also need to know the objectives, modalities and scope of
their participation.
b)
Volunteers. They may decide to participate directly or through a
representative in a participatory process and may even choose to abstain
from participation.
c)
Respectful. Their views should be taken into consideration and
with respect to their socio-economic, environmental and cultural contexts.
d)
Relevant. The issues addressed by participatory processes must
be meaningful and relevant to their daily lives.
14

e)
Adapted. Working environments and methods must be adapted
to their evolutionary development.
f)
Inclusiveness. They must provide equal opportunities, support
and reasonable accommodation so that those who are often
discriminated against or live with disabilities can express their views.
g)
Formative. Those who take on the role of facilitators of
participatory processes must receive the necessary preparation and
knowledge to carry out their work.
h)
Insurance They should be spared negative consequences or
reprisals for their participation.
i)
Responsible. There is a need to evaluate and monitor the
participatory activities, informing how their participation influenced
decision-making.

Which groups of children and young people require special protection and
support to exercise their right to participation?
Under the equality and non-discrimination approach, participatory processes should
give priority attention to those who are marginalized and excluded, for example:
15

• Girls and adolescents, since gender stereotypes and patriarchal values
impose serious limitations on them in the exercise of their rights.
• Those who find themselves in poverty and in a street situation.
• Those who live with a disability.
• Those who live without parental care in shelters, homes and in the
adoption process.
• Those in migration, asylum-seekers and refugee contexts.
• In the administrative and judicial proceedings of those in conflict with the
law.
• Girls, boys, adolescents and young people of diverse gender, or with
diverse sexual preferences.
• Indians and peasants.
• Adolescents and young people with problematic drug use.
What are some of the strategies that the Committee on the Rights of the Child
proposes to guarantee the right to participation?
Although the Committee proposes strategies to States to guarantee the right to
participation, some of them can be implemented in various settings such as schools,
cultural centres, support centres for children and young people. These include the
following:
a) Establish, in as many institutions as possible, a body to watch
over the rights of children and young people, and where they
can lodge complaints directly against situations that hinder or
violate their rights.
b) Provide training on the right to participation to all staff working
directly with children, adolescents and young people.
c) Ensure the establishment of permanent mechanisms (councils,
assemblies, etc.) to enable them to express their opinions and
ensure that these opinions have an effect on institutional
decisions.
d) Implement communication campaigns that combat negative
attitudes and prejudices of adults about children and youth
participation.
16

The right to participation is addressed by the Committee in almost all of its
General Comments. What other elements are relevant to the educational
context?
As already noted, in General Comment 12 the Committee interprets in depth the
right of children and young people to be heard and to participate, but as it is a
fundamental right and a guiding principle of the Convention, the rest of the General
Comments contain valuable recommendations, of which we will only refer to those
most relevant to the educational sphere:
• Early childhood children (0-6 years old) can make choices and
communicate their feelings, ideas and wishes in multiple ways; their
opinions and feelings should be respected.
• All educational spaces should promote the maximum inclusion of
children and young people with disabilities, they should be provided
with communication modalities and the necessary support to express
their opinions in integrated spaces together with children and young
people without disabilities.
• The opinions of children and young people involved in the justice
system are crucial in the processes of prevention, social reintegration
and restitution of their rights.
• The participation of indigenous children and youth requires
guaranteeing the right to culturally appropriate interpretation and the right
to representation whenever necessary.
• The right to a life free of violence can be violated by professionals
when their actions are carried out without taking into account the
views of children and young people. In addition, it should be
considered that those who live in poverty are often the most affected
by violence, and in these environments the participation of children
and young people should be carefully facilitated.
• The assessment and determination of the best interests of the child
necessarily requires the listening and participation of girls, boys,
adolescents and young people.
• The opportunity to participate and make decisions in all relevant aspects
of their lives (education, health, sexuality, family, judicial and
administrative procedures, etc.) is a very important factor that promotes
resilience and the healthy development of children and young
people. The web is a new and valuable space to intensify and broaden
your participation and the development of your active citizenship.
17

QUESTIONS FOR MARIST EDUCATORS:
1. Do you consider that this second part sufficiently reflects the importance of
the right to participation in the Convention on the Rights of the Child?
2. From your point of view, is the content of the right to child and youth
participation significant for Marist works?
3. Do you consider that the proposals on the right to participation of children
and young people are useful for working with the cultural and social diversity
of girls, boys, adolescents and young people in Marist works?
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PART THREE

What are we talking about when we talk about children1and
youth participation?

With the entry into force of the Convention on the Rights of the Child, children and
youth participation has been placed as a fundamental element in the agendas of
international organizations, governments, civil society organizations, but above all
educational institutions.
The participation of children and young people is considered a basic right, since
expressing and taking an active part in our immediate reality is a substantive part
in the construction of democratic societies; this demands that citizens listen to
different points of view, make responsible decisions, and position ourselves
critically in our society.
In this situation, children, adolescents and young people need the accompaniment
of adults so that gradually and progressively there is co-responsibility in community
and school life where girls, boys and young people play significant and relevant roles
both for their interests and for their personal growth. Openness to the potential of
childhood and youth makes it possible to recognize and value diversity, break down
stereotypes, as well as to exercise tolerance and autonomy.
The objective of this guide is to respond to the need of the Marist world to have
conceptual and methodological elements to guide the accompaniment of
processes of children and youth participation.

How do adults view children and young people under a protectionist
approach?
Etymologically, the word childhood comes from the Latin "in-fale" which means "the
one who does not speak", the one who has nothing to say or the one who is not
worth listening to. This prevailing conception of childhood even today undermines
the capacities of girls, boys, adolescents and young people by considering them
"citizens, but not quite yet".
What exists behind these perceptions, which adults often have without even realizing
it, are called "social representations? A social representation is the construction
of a "vision of the world" that people and groups reproduce. Regarding childhood,
19

there are several social representations, one of them is that they have to be
'protected', so they cannot make decisions about things that affect them.
These social representations of childhood have been constructed throughout history
and are translated into practices that limit their full recognition as active actors within
a family, a school, or within society itself.
Adults often underestimate the knowledge, skills and creativity of children and young
people, so it may seem normal for them to make decisions for themselves, even if
they are directly affected by them. For example, in a school, a teacher or a manager
may use formal education to give answers to girls, boys and young people, ignoring
their proposals or ideas for fear of giving up or losing their authority.
Two attitudes of adults can be derived from the above. The first has to do with
conceiving them as 'objects' that have little or nothing to contribute. Imagine
yourself in a situation where the adult writes a letter to a newly elected school
authority without taking the opinion, comments or ideas of girls, boys and young
people because you don't think they are capable or because you want to "rid them
of possible consequences" what is the perception that the adult has of them?

A similar attitude is to consider them as 'containers' to be filled. This approach
aims to prepare them for adult life or to adapt to society. It is also assumed that they
must learn to think like adults. An example of this practice is when an adult dictates
20

the guidelines under which young people should be included in an activity or adhered
to in its terms and conditions. For example, include a student on a school committee
made up solely of adults, where only they speak and where the opinions of the
youngest are rarely heard.

Why do adults think what they think about childhood and youth?
Adults sometimes make mistakes in their daily relationships with children,
adolescents and young people because they claim to know what is in their best
interest or what is in their best interest, thus limiting any training in participation,
dialogue and democracy in broader terms.
In our society there is a power relationship of adults over childhood and youth that
can range from not listening to their opinions to implementing strict discipline or
committing both psychological and physical abuse against them. Among the
evidence that points out the harm that adults do to children and young people, we
can highlight the separation from their families and institutionalize them in spaces
where 'they could be safer', provide guardianship and custody without taking into
account their opinion and emotional state, among others. These are examples of
how many times the decisions we make in the best interests of children and youth
end up doing more harm.
A third example is when children, adolescents and young people are invisible in
institutional programs that directly impact them or in the design and implementation
of public policies that leave them out. Concrete examples: the fact that insufficient
resources are allocated to public initiatives involving children and young people;
that spending on these population groups is proportionally lower than in other areas
of the government budget; or that public policies lack a focus on children's and
young people's rights.
Some of the arguments most commonly used by adults for not incorporating a
child participation perspective refer to the fact that girls, boys, adolescents and
young people lack the necessary competencies to participate; that participation and
empowerment will diminish respect for parents and other adults; that they must
first have responsibilities and then rights, or that by giving them the right to
participate they will move away from living their childhood or enjoying their youth.
Taking these arguments as valid misses the opportunity to achieve, from an early
age, the development of democratic values as part of a progressive training that
gives them tools to exercise their citizenship.

21

So... what are we talking about when we mention child and youth
participation?
It is foolish to believe that young people aged 16, 18 or 20 suddenly become
responsible and committed citizens if they have not had prior exposure to the
development of democratic skills and values. In order for them to be effectively
developed, gradual and progressive progress is required from early childhood, with
exposure to processes of participation in all spaces of public and private life: at
home, at school and in the wider socialization spaces.
A perception of childhood and youth that contrasts with those reviewed above places
them as active collaborators and agency subjects who can make important
contributions to educational processes. This logic assumes that respect for the
creativity and capacities of girls, boys and young people is fundamental for
programs and projects that involve them to be successful and meaningful to them.
Within this perspective, it is recognized that both young people and adults have
skills, strengths and experiences with which they can contribute. The contribution
of this approach is the conviction that adults are nourished by the contributions
of children, adolescents and young people, and vice versa.
Thus, when we speak of developing guiding axes of child and youth participation for
Marist communities, schools, social works, missions, projects with young graduates,
etc., we maintain that participation based on human rights must be at the
centre of any planning and programming effort in Marist works. For this to
work, it is necessary to strengthen the capacities of educators, mothers and fathers
of families, pastoral agents, as well as of all those who are part of the formative
process or who have some function of fostering, accompanying and enriching new
experiences of children and youth participation in Marist works.

Why is it important to promote child and youth participation?
There is a great deal of evidence about the advantages of encouraging child and
youth participation (Lansdown 2001; UNICEF, Save the Children 2003; UNFPA
2008).
It allows girls, boys, adolescents and young people to generate greater
aspirations, gain confidence and change attitudes, in order to situate
themselves as agents of change. Substantive participation provides them with
elements to contribute to their family or close environment, to improve their
social skills, their capacity to resolve conflicts and their autonomy.
These social skills will enable them to become more socially responsible and aware
young people, more flexible and empathetic to the diversity of opinions, to develop
communication skills as well as pro-social behaviors.
22

When they are involved, they are provided with opportunities to develop their
leadership skills, self-confidence, and contribute to building resilience and
avoiding risky behaviors.
Some of the arguments in favor of child and youth participation are:

Better decision making by adults. When working with children it is necessary to
approach the best information available: the information they can give us. Many
educational institutions are concerned with increasing achievement in learning,
outcomes, and educational quality. However, little is asked of girls, boys,
adolescents and young people how they can contribute to reducing the problems of
living environments and educational communities. Developing more democratic
structures in educational communities is more likely to have a harmonious
relationship among all members, as well as a more appropriate teaching and
learning environment.
Greater understanding of and commitment to a democratic community. When
educational institutions talk about developing democratic exercises, these are often
understood as carrying out elections to elect representatives. On the other hand,
educational communities must develop participatory processes that permeate the
23

entire institutional environment so that girls, boys, adolescents and young people
can understand that this is what democracy is all about, and not just the election
of a government.
In the light of this, learners need to have the opportunity to learn what their rights
and responsibilities are in the educational community, to understand that their
freedom is limited by the rights and freedom of others, and to understand that their
actions may affect them. They will experience respect for their views and discover
the importance of respecting those of others, thus understanding the value of
democracy. By learning to question, to speak, to dialogue and to listen, they will
acquire the skills and competencies to develop critical thinking and judgement as an
essential part of participation in a democratic society.
Participation allows for greater protection. The Convention on the Rights of the
Child is not intended to give them the same rights as adults; it is in any case intended
to give girls, boys, adolescents and young people the opportunity to express their
views in their own way. Through this, the silence is broken in those situations that
accompany abuses perpetrated by adults such as sexual abuse, violence in spaces
of confinement and deprivation of liberty, racism in schools, deception of children
with disabilities, among others. Adults can protect them if they know the situations
they are going through and if they provide them with appropriate ways of expressing
themselves.
It is a fundamental right. Everyone has the right to free expression, and girls, boys
and young people are no exception when it comes to making decisions directly
related to what affects their lives. When we are faced with situations such as where
to live after the divorce of parents, school rules, legislation regulating child labor, or
the presence of the image of children and young people in the media, to cite a few
examples, require the participation of girls, boys, adolescents and young people and
that they be taken seriously.

QUESTIONS TO MARIST EDUCATORS:
Do you think that the protectionist approach spoken of in this section is useful in
identifying the obstacles that arise in Marist works to strengthen the participation of
children and young people?
In this section we talk about some arguments in favor of the participation of children
and young people in Marist works. Do you identify any other favorable aspect that is
not mentioned?
24

While the document highlights the importance of child and youth participation from
a rights-based approach, would you highlight any other element in their favor from
the evangelizing perspective that is part of the Marist mission?

25

PART FOUR

How can we think about and encourage the participation of
children and young people in Marist works?
Principles, dimensions, levels and guidelines for participation
The promotion of the participation of children and young people in the different Marist
social and educational works cannot be generated in a vacuum; theoretical and
methodological resources are required to guide the practice of educators,
companions, counsellors, facilitators, tutors, volunteers, pastoral workers and any
Marist agent. This section proposes a set of principles, axes, criteria and
recommendations to animate and guide the practice of participation and
protagonism of children and young people in the diversity of contexts in which Marist
works are situated.
Two basic principles that should accompany children and youth participation
1. Progressive autonomy
It is a proposal in tune with the children and youth rights approach because it
recognizes that girls, boys, adolescents and young people have rights and can
assume responsibilities and make decisions according to their age and with a
gradual development towards more complex schemes, that is, as they grow up. As
this capacity increases, it must also increase its autonomy and thereby diminish the
protectionist scheme.
The Convention states that progressive autonomy is "the exercise of the rights of
children and adolescents by virtue of their evolving capacities". It is incumbent
upon mothers, fathers or other caregivers, as the case may be, to provide
"appropriate guidance and direction for the exercise of the rights recognized in the
Convention.
2. Gender perspective
The construction of gender roles accompanies the development of girls and
boys as part of their socialization process. These roles are social and cultural
constructions that can be modified as they are not intrinsically linked to the biological
differences between the sexes. When undertaking work with children, adolescents
and young people, it is important to understand the social and cultural spaces
through which their lives pass (family, school, health services, neighborhood, etc.)
with the aim of analyzing the gender roles that they reproduce and, on this basis,
26

proposing participation schemes that will progressively allow these socially
constructed and assigned roles to be questioned and expanded, since they
modulate and to a certain extent limit the exercise of participation in an equitable
manner between men and women.
If children and youth participation serve the purpose of building more open and
democratic school and community spaces, including a gender perspective from
an early stage is crucial to reaching adult life with greater equity.
The participation exercises must open space to understand the needs, interests and
proposals for action in a differentiated way among girls and young women, boys and
young men, and in particular, those who belong to the sexual diversity collectives.

What are some dimensions of child and youth participation in Marist works?
The participation of children and young people can be understood within different
dimensions, in this guide we propose four: the pedagogical, social, political and
evangelizing dimension.
The pedagogical dimension highlights the formative nature of participation as it
foresees the development of skills and competences, values, ways of thinking,
behaviors, patterns of social relations, among others. In this way, the exercise of
children and youth participation connects with cognitive, emotional, social
and cultural aspects.
The right to participation is linked, in the same way, to the relevance of improving
learning achievements, as well as consolidating significant learning. It is for this
reason we maintain, in this guide that the participation of children and young people
are an essential educational tool for learning and formation, which can make
use of a number of methodologies and techniques in the spaces of Marist
educational intervention.
The social dimension in the human experience has to do with interaction,
interlocution and exchange with other people and social groups. This, translated into
children and youth participation, implies beginning to think that in this dialogue girls,
boys, adolescents and young people should be involved in more equitable and
democratic spaces.
Learning to live together, to negotiate, to be tolerant, to listen to others, to
understand, build and respect the rules, as well as to work in a group are some of
the aspects that the social dimension of participation contemplates. Obviously, this
exchange and learning would not be restricted solely to groups of girls, boys and
27

young people, for example in the school environment, that is to say, at the time of
doing their work in a group. This dimension implies a type of relationship with
the adult world, since the latter is also part of the social environment surrounding
childhood and youth.
The political dimension is that which highlights the need for children and young
people to play a leading role in the construction of citizenship from an early age.
This is not possible without the adult world recognizing that children, adolescents
and young people are active subjects in the exercise of their political rights
linked to participation, informed opinion and decision making in areas related to their
education, health, recreation time, food, religion and, of course, their sexuality; and
not only restricted to the vote or election of representatives in their closest living
spaces, such as the classroom.
It is necessary to emphasize that in this dimension it has been difficult to advance
due to the fact that the fight for the rights of children and youth has taken place on
the part of adults sensitized to the subject, and not so much by children and young
people themselves, that is to say, it has been dependent on the discourse and action
of those who defend them. In this sense, children, adolescents and young people
have not been the protagonists (as in the case of women's struggles, for example)
but the targets.
The evangelizing dimension of the Marist mission is coherent with the focus on the
rights of children and young people, since it is oriented towards the proclamation of
the Good News of the Kingdom of God among children, adolescents and young
people, to whom Marist educators seek to reveal the loving face of God and the
importance of human dignity.
Together with children and young people, Marist educators seek to build a sense of
life from the model of Jesus and his project of the Kingdom, through educational
processes in which each person becomes aware of his own identity and dignity,
recognizing himself as the protagonist of a complex plot of personal and collective
existence, being agents of transformation of reality, integrating faith and life (Institute
of the Marist Brothers, 2011). Only through participation is it possible for Marist girls,
boys, adolescents and young people to take on the role of protagonists in their
communities and agents of transformation based on the values of the Kingdom: the
construction of a more human, more dignified and just life for all people and, in a
particular way, for those whose dignity has been violated.

28

Let's get involved now! Guiding axis for listening, participation and the
protagonism of children and young people
It is interesting and revealing how participation in all spheres of social life means
collaborating, contributing and cooperating with common welfare and progress.
Previously we commented that participation should be seen as mutual learning
for both young and adult generations.
As a fundamental axis of participation and one of the best ways of approaching
childhood and youth is through an open dialogue where adults are placed in the
position of the listener, starting from asking children, adolescents and young people
directly about their interests, knowledge, experiences and desires. This means
letting them express themselves from their own languages and forms,
generating mechanisms where their opinions and expressions are placed in the
context of their stage of development, socio-cultural background, and everything that
constitutes their forms of expression.
One mistake that we facilitators often fall into is choosing the most eloquent girls
and boys from the classroom, youth group, or community center so that they sound
impressive and our event goes well. In this example, although we have the best
intentions, we are not exercising the right to participation because we ignore
the fact that it is the children themselves who participate in the process of choosing
those who will represent them.
This will imply a constant opening on the part of the adult world of what free
expression can generate. For this to work, it is important that those who accompany
the processes of participation have tools, methodologies and sensitivity for the
development of appropriate participation experiences that tend to higher and
authentic levels of child and youth protagonism.

When working with children, adolescents and young people, what are some
practical lessons to take into account?
One thing that is very true is that there is no single model or set of instructions
for child and youth participation. Each methodology needs to be developed in
accordance with what is appropriate for its purposes or for the degree of
development of children, adolescents and young people. However, there is a set of
principles, practical lessons and recommendations that educators must take
into consideration.
1. Be prepared to listen to your priorities. The reason why they are sometimes not
listened to is because of the belief, deeply rooted in our societies, that the vision of
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adults is more relevant and appropriate. In the development of children and youth
participation it is necessary to confront this assumption. Girls, boys, adolescents
and youth have their own views and priorities and often express them differently
from adults.
2. Be clear about the objectives that participation is intended to achieve. It is important
to ask yourself questions about the level of participation you want to achieve,
for example, if you want to get information from girls and boys, the strategy will be
different from if you want to work on empowerment; the latter will involve promoting
a deeper and clearer understanding of what rights are and how they can be
enforced.
3. To have clarity on the limits of the proposed activities. Children and adolescents,
especially young people, can quickly become disillusioned if clear rules are not
established as part of a participatory exercise. It is important that those who are
part of the initiatives and projects be informed from the beginning on the scope
and limitations of the activities. For example, it is useless to take into account their
opinions and decisions if they do not have the economic resources to start their
ideas, therefore, it is necessary to clarify if an activity will only be for consultation,
or if it will involve greater participation or empowerment.
4. Do the necessary research. When planning an activity or a longer process of
participation it is advisable to have a good amount of empirical evidence to develop
a more appropriate approach to girls, boys, adolescents and young people. It will
be helpful to identify what other similar experiences have been developed and
what lessons can be drawn from them. In the planning of activities, it is useful to
create groups of learners to advise adults in order to ask questions and be able to
fine-tune work methodologies.
5. Be willing to consult them on methods to involve them. Passive formats of adult
activities such as meetings or long conferences are not attractive to girls, boys,
adolescents and youth. These are expressed in less conventional ways, for
example through drawings, stories, plays, photographs or digital resources
found on the Internet. In this sense, it will be very important for adults to be open to
non-verbal communication alternatives that can help us illustrate what their lives
are like and how they perceive their problems, as well as their strategies to solve
them.
6. Be clear that children and youths are not a homogeneous group. Just as adults,
children, adolescents and young people also express a wide range of different
opinions. Some activities focus on very specific groups that respond to violations of
particular rights, such as refugee children. In other spaces such as educational
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communities, there is more variety of perspectives; here the challenge is to achieve
inclusive participation, especially for those who face greater obstacles in
making their voices heard.

7. Have sufficient time and resources for participation. In initiatives and processes that
provide for participation, it is necessary to guarantee time for the adequate
involvement of girls, boys, adolescents and young people in the diagnoses, in
project designs, in the definition of methodologies. The economic resources are
equally necessary, since the development of activities will often need to have an
allocated budget which will vary according to the nature of the initiative, its duration,
its scope, as well as the number of children and young people who will be involved.
8. Don't underestimate them and be prepared to be challenged. In children and youth
participation the vision provided by girls, boys, adolescents and young people may
vary from those proposed by adults; it is important to be open to suggestions and
be prepared to negotiate and make adjustments to projects. Participation is
mistakenly thought to be a sacrilege to contradict them; in fact, treating them with
too much caution is a kind of tutelary discrimination and is just as bad as ignoring
them. They have the right to participate, yes, but with respect to their stage of
development and articulated or not articulated forms of expression, lucid or not;
what should be put forward is the capacity that they have to make informed and
analytical contributions that respond to their closest experience. But we
definitely don't have to agree with them always.
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"To not simulate..." Different levels of children and youth participation.
In our daily practice with children, adolescents and young people, we must reflect
on what kind of participation we are proposing and implementing. One line of
thinking about this is to constantly ask ourselves the question of what role are we
giving to the opinion of girls, boys, adolescents and young people? Another could be
how am I adapting the participative exercise according to the objectives that I want
to achieve in the Marist space where I work? Or a third could be: to what extent am
I using them to generate the impact I want to achieve?
Roger Hart is a child participation scholar who identifies various levels of
participation ranging from the manipulation and decorative use of children,
adolescents and young people, to higher levels where they form a kind of symbiosis
with the adult world in a scheme of horizontality. In the development of child
participation in Marist works, it will be important to move away from the first two
levels of participation and towards those that represent real and effective
participatory scenarios. An adaptation of the participation steps proposed by
Roger Hart is presented below3:

3

Roger A. Hart, 1993. Children's participation: from symbolic participation to authentic participation.
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THE LADDER OF PARTICIPATION
ChYp: children and young people
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in the whole
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And finally,... Some methodological orientations to promote children and
youth participation.
Below are some practical guidelines for the development of children and youth
participation exercises.
The components of the participation exercises.
Four essential components must be considered in children and youth participation
spaces: a) Children, adolescents and young people must be informed about the
exercise of participation itself and about the issues to be addressed; b) They must
be able to express their opinion through various means; c) Their opinions must
be heard, analyzed and taken into consideration; and d) Their opinions must
influence decision-making and they must be informed of the result.
Facilitating agents of participation.
These are people whose main task is to empower the participation of girls, boys,
adolescents and young people. They accompany them, they bring technical and
methodological tools closer to them, they encourage collaborative attitudes, they are
capable of developing contents through games and recreational activities. They are
experts in active listening to each participant.
The systematizing agents of participation.
These are the people who document the experiences of children and youth
participation for permanent analysis and follow-up. They elaborate records of the
activities where they report place, date, objectives, themes, participants' profiles,
description of the activities carried out and the agreements, evaluation of the
participants, as well as evidences of the activity (photographs, videos, audios).
Methodological proposals: "The Child-to-Child Method" and "Didactic
Sequences".
Although there is a diversity of methodologies to promote the participation of children
and young people, we refer to two of them that can be useful for the exercises that
could be undertaken or consolidated in Marist works.

a) The "Child to Child" methodology.
It was one of the pioneering methodologies in promoting children's protagonism,
taking up again the postulates of popular education and the approach to children's
rights. Developed in the nineties in peasant communities in Nicaragua, their
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intuitions are still valid, since they sought to dynamize the participation of children
and youth in favor of the communities retaking the methodology of Research-Action,
through which the participants carry out actions to intervene in a favorable way in
their community, reflecting dialogically and acting reflexively. The original steps of
the methodology were "recognize, study, act and evaluate" (Darce Solís and
Sandoval Urbina, 2000) and in various contexts in which it has been applied some
additional steps such as "dream" and "plan" have been incorporated, so it is
considered a flexible methodology. These steps accompany and support the
initiatives that girls, boys, adolescents and young people want to promote in their
community to improve their living conditions, being agents of change and
transformation.
The actions that are developed are guided by the problem that is chosen as a priority
and the proposals for its solution, respecting the forms of organization proper to
children and adolescents, and framing all actions in the rights of children and youth.

Below are some aspects to consider in each of the steps or stages of the
methodology.
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1. Recognize:
In this stage the group of girls, boys, adolescents and young people are
integrated. It recognizes the context of life in which we want to intervene and the
problems that violate the rights of children and youth.
Very dynamic and integrating activities are suggested for general group
cohesion, motivating the participants and maintaining their interest.

2. Studying:
Children and adolescents prioritize a problem that is important to them and
identify the right or rights that are violated because of this problem.
Causes and effects are identified; related factors and possible solutions.
An intervention goal is set with a well-defined objective in terms of a viable
solution consistent with the rights of children and young people.
Strategies are defined to achieve the objective or solution proposed by the
group. The group is supported so that its ideas are channeled to concrete
actions organized in an action plan in which tasks, materials, times, responsible
people are defined.
We suggest playful and creative activities that motivate the transformation of
reality, as well as decision making.

3. Act:
The action plan designed in the previous stage is executed.
If the execution of a task is not feasible, alternatives should be sought to achieve
the objective, avoiding the group falling into frustration.
Group work should be encouraged, and participation should be encouraged
according to the abilities of each member of the group.
It is suggested that the activities to be developed be the most attractive for the
whole group. Some specific activities are suggested at the end of this guide.
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4. Evaluate:
It analyzes the achievement of the objective, the lessons learned in the project
and the aspects to strengthen.
It is suggested that children and adolescents present the results of their
intervention to their community and their families.
The development of these projects requires the formation of groups of girls, boys,
adolescents and young people, which, according to experience, usually go through
three stages: a) Emergence and strengthening: this motivates the organization
and constitution of the group; b) Consolidation: the participants develop capacities
to elaborate projects, organize community actions and disseminate their knowledge;
and c) Independence: the teams can develop their own action plans autonomously,
reaching the ultimate goal of the methodology, a peer action.
b) The didactic sequences
Even if it is not a school, Marist works as well as social centres, hostels and missions
are mainly educational and evangelizing spaces; in this sense, the didactic
sequences are relevant for any Marist space that is framed in a planning. These
transcend the classroom space because they constitute a way of organizing those
activities in which it is intended to develop a climate of learning.
The didactic sequences contain aspects such as thematic unit, contents to be
addressed, duration and number of sessions, purpose and purposes of an activity,
the problem, case or project on which the participatory exercise will be developed,
the opening, development and closing activities of a session, the general orientations
for the evaluation of the process, among others.

The methodology in a didactic sequence
The heart of the didactic sequences is laid out in the opening activities, development
and the closing. The first, open-ended activities allow learning to be opened by
discussing a problem of reality collectively or in small groups based on the
information already possessed by children, adolescents and young people.
This moment of opening seeks the allocation of space, as well as to place its own
perspective on a theme. Games and integration techniques encourage children,
adolescents and young people to take an interest in and appropriate both the space
and the collective work.
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The purpose of development activities is for children, adolescents and young people
to interact with new information on an issue and for it to be anchored on its
closest contextual reference so that it can make sense for children’s participation.
It can be through the exposition of a topic, the realization of an informed discussion,
a reading, a video, a documentary, or by asking questions to girls, boys and young
people referring to the exercise of participation. During development, it is advisable
to use techniques that encourages individual or collective analysis and
reflection, allowing for dialogue and consensus of ideas.
Finally, the closing activities allow for the integration of the activities carried out and
make it easier for children to internalize the process developed, the products
achieved, and the results achieved. The counsellor is able to analyze what has been
achieved with girls, boys and young people, as well as the deficiencies and
difficulties encountered along the way.
In this way, the didactic sequences are oriented so that each situation or experience
of participation is a process based on an interactive, participative and practical
didactics to favor both personal reflection and collective construction. This places
our children as knowledge builders and change actors in their own reality.
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TEACHING SEQUENCE
Name of the Marist work

Name of facilitator, teacher or
companion

General Theme

Specific Topics

Aims, purposes or objectives

Contents to work with

Number of sessions

Duration of each session

Type of knowledge to be developed
Knowledge

Skills

Attitudes and Values

Development

Closing

Didactic sequences
Opening

Expected learnings:
Evidence evalu (prefer a
for the
ation ably
portfolio of
evidence)
Resources
(Bibliographic,
newspaper, digital,
interactive, etc.)
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Source Participating is also a child's business. Didactic guide for teachers. UNICEF, Save the
Children.

Box of ideas and tools.

•
•
•
•
•
•
•
•
•
•

•
•
•
•

The techniques and tools to facilitate the development of children and youth
participation experiences can be as diverse as the creativity of the
facilitating agents and the proposals of the children, adolescents and
young people themselves. The important thing is that they are adapted to
their cultural contexts, they are coherent with the objectives pursued, they are
flexible to respond to the unforeseen always present in the educational fields
and that they are adapted to the characteristics of the participants.
Elaboration of graffiti.
Design of traditional game zones with educational content.
Festivals of artistic and recreational activities in public spaces.
Days of environmental action in the communities.
Presentation of sociodramas and plays adapted to current problems.
Elaboration of stories and comics in which they express aspects of their daily
life, the problems they face and the proposals for solutions.
Organization of parties and carnivals with some social cause.
Intervention of cultural spaces to disseminate the rights of children and
young people.
Elaboration of calendars highlighting significant events for the rights of
children and youth.
Intervention from the perspective of the rights of children and young people
the significant festivals for the community such as the Day of the Dead,
Independence Day, Christmas and others.
Debate film festivals with themes for children and young people.
Design and implementation of campaigns on various topics of interest, such
as animal care or play.
Elaboration and diffusion of radio programs.
Elaboration of wall newspapers and gazettes.

QUESTIONS FOR MARIST EDUCATORS
1. In this section, two basic principles are proposed for child and youth
participation: progressive autonomy and the gender perspective. Do
youconsider these two principles to be relevant in the context of Marist
works? Would you propose any more?
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2. Do the pedagogical, social, political and evangelizing dimensions apply to
the diversity of Marist works and guide in an integral way the participation of
children and young people in them?
3. Do you think Hart's "The Staircase of Participation" scheme helps to
distinguish what is and is not child participation in Marist works?
4. From your point of view, do the methodological proposals help to promote
exercises of child and youth participation in the Marist work in which you
participate? Do you have any suggestions regarding these methodologies,
techniques and tools?
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CONCLUDING THOUGHTS

Thirty years after the approval of the Convention on the Rights of the Child, the Marist
Communities are faced with an extraordinary opportunity to reaffirm their
commitment to the rights of children and young people, because their educational
and evangelizing mission can only be carried out by safeguarding the human dignity
of their addressees.
This commitment must be translated into concrete actions in the promotion and
defense of the rights of children, adolescents and young people who participate in
the educational and evangelizing actions of Marist works and in a particular way,
among those who face greater obstacles in the exercise of their human rights.
Participation is a fundamental right and a guiding principle that empowers girls, boys,
adolescents and young people as subjects of rights and protagonists of their
communities, promotes their psychosocial development, strengthens protection
mechanisms in situations of violation of rights, is an essential component of
education for democracy and cohesive communities. Marist works in all their
diversity are vital and significant spaces for promoting this protagonism among
children and young people.
Advancing in the guarantee of the rights of children and youth participation implies
combating the adult-centric, protectionist and tutelary vision that still dominates in
spaces of intergenerational encounter such as educational institutions. In this sense,
all forms of children and youth participation should be abandoned.
In their status as developing people, younger generations require support from the
adult generation to exercise their right to participation, but as they reach higher levels
of maturity and less autonomy, adult intervention has to be. The right to participation
empowers and transforms girls, boys, adolescents and young people when they can
fully exercise it; it transforms educators and transforms educational communities by
generating more horizontal and democratic structures, open to dialogue and shared
decisions, to listening and meeting with others.
Although it is not always easy to open spaces for children's and young people's
participation, the important thing is to set out on the road, because participation is
taught and learned by "participating". This guide proposes some principles,
dimensions, practical orientations and methodologies that need to be adapted to the
specific contexts of Marist works and of those who participate in them.
We are certain that this guide will be enriched both by those who initiate experiences
of children and youth participation, as well as by the projects that have been
promoting for years the construction of participative educational and evangelizing
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communities. The Marist community has much to contribute in a world in which girls,
boys, adolescents and young people continue to position themselves as
protagonists, agents of change and social transformation.
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